ECU UniPrep Program

CATEGORY 2.2 COLLABORATIVE EDUCATIONAL PARTNERSHIPS IN LEARNING AND TEACHING.

SYNOPSIS

Pathway programs contribute a vital role in enabling students to access higher education by providing
preparation and access to university for students who have faced educational disadvantage or disruption.
The 2024 Australian Universities Accord Final Report identifies the need for greater participation in higher
education by 2030, noting the criticality of “supportive pathway programs”. The report argues that this
requires the provision of academic and social support, particularly for underrepresented and disadvantaged
students. ECU is the leading university nationally for the number of domestic undergraduate students who
have entered via a pathway program and has the highest success rates among domestic undergraduates from
pathway programs (based on universities of a similar scale), making ECU the most successful enabling
program of its kind in Australia. This is achieved through deeply coordinated internal partnerships that
support the students’ learning experience, underpinned by an outstanding enabling curriculum and course
support ecosystem. The UniPrep team has also developed sustained external partnerships with other
Australian universities and over 37 secondary schools in Western Australia to promote underrepresented
students’ aspirations and provide embedded educational opportunities in these schools. Through these
internal and external collaborations UniPrep is nationally recognised as an example of best practice.

OVERVIEW

UniPrep has prioritised academic and pastoral initiatives to support diverse learners in a successful transition
into university, underpinned by a decade of systematic formal and informal reviews. The UniPrep team
consists of 6 academic Unit Coordinators (UCs) (4.6 FTE), 2 Student Success Officers (SSOs) (1 FTE), a UniPrep
Schools Coordinator (0.6 FTE) and a Course Coordinator (1 FTE). The team has created an ecosystem of
support for students, and strong collaborations with internal and external partners to produce Australia’s
largest and most successful enabling program. In the past 10 years (2014-2024), 8,907 students have
successfully completed UniPrep, with approximately 1,300 students commencing the program each year.
Since 2019, almost 5,000 UniPrep completers have begun an ECU undergraduate (UG) course. To support the
needs of diverse students, the program is offered across multiple study modes (face-to-face, online or
combination; full semester, part-time and intensive) and across three campuses (two metropolitan —
Joondalup and Mount Lawley, and one regional in Bunbury in South Western Australia) as well as across more
than 20 Western Australian low SES and regional secondary schools since 2019. This impressive outcome has
been achieved through UniPrep’s sustained collaboration with internal partners including: eight academic
Schools, the library, Academic Skills Centre, ECU’s Aboriginal Centre Kurongkurl Katitjin, the Student Hub, the
Centre for Learning and Teaching, Access and Inclusion, and the ECU Inclusive Education Learning
Community. UniPrep is an inclusive community of practice that embraces diversity and normalises support
seeking. By prioritising internal collaborations, the UniPrep team has created a thriving ecosystem of
reciprocal participation that connects educators, students, and support services enabling students’ successful
preparation for university admission and ongoing study. This ecosystem approach has enabled thousands of
students to succeed in UniPrep and their UG degrees. The success of the UniPrep program is also testament
to UniPrep’s connections and contributions to the wider Australian and New Zealand educational enabling
sectors. UniPrep is committed to robust external partnerships through Western Australian secondary high
schools, the National Association of Enabling Educators Australia (NAEEA), the Foundation and Bridging
Educators New Zealand (FABENZ) and research collaborations with Australian universities. Such external
partnerships highlight the team’s commitment to best collaborative practice in curriculum design, pedagogy,
and policy, to the standardisation of quality enabling programs across Australia, and to sector-wide increases
in the provision of inclusive pathways to university for students from underrepresented groups. The UniPrep
program has been recognised for its quality and success with two ECU Vice Chancellor’s citations for
Outstanding Contributions to Student Learning (2016, 2023).

CRITERION A: Positively impacted on student learning, student engagement or the overall student
experience.

UniPrep, an enabling or pathway program, is an important point of entry for students from equity cohorts,
underrepresented and educationally disadvantaged backgrounds. Without it, many would not pursue higher
education (Jones, Olds & Lisciandro, 2019). UniPrep prepares students for successful transition to, and
participation in, UG study. The current prominence of access and equity within the 2024 Australian
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Universities Accord Final Report, the tight correlation in WA between the socio-economic status of a school
and ATAR attainment, and declining ATAR participation provide a clear rationale for the UniPrep program,
particularly for equity groups (Australian Government 2023; Davis et al. 2023; Olds et al. 2022). It is therefore
critical to facilitate and support students’ pathways into higher education so that they can commence and
successfully continue in university study. UniPrep does this through (1) Internal partnerships within ECU and
(2) External partnerships with Western Australian schools, Australian and NZ universities and professional
associations.

Internal Collaborations and Partnerships. UniPrep has consistently attracted a highly diverse cohort of
students. Appendix A highlights that 60% of UniPrep students in 2024 are from equity groups as defined by
the Australian government (Aboriginal and Torres Strait Islander, students with a disability, regional, remote,
rural (RRR) students and low SES). Data also highlights that among UniPrep commencing students from an
equity group, 16% belong to two or more groups, indicating intersectional disadvantage. Other
underrepresented groups with barriers to reaching educational potential are also utilising UniPrep as a
pathway to university, such as students who are first in their immediate family to attain higher education,
comprising 45% of the UniPrep commencing cohort each year. First-in-family students have long been a
target cohort for ECU in widening participation, which aligns with the 2024 Australian Universities Accord
Final Report’s call for greater access to university for first-in-family students. With a focus on regional
students, UniPrep is offered at ECU’s South West campus, the only regional university campus in WA. From
2019 to 2024, the UniPrep program has successfully completed 419 students in the South West, with 61%
transitioning to a Bachelor degree at ECU.

The UniPrep team has developed an ecosystem of support (illustrated in Appendix B) to positively impact
students’ learning, engagement and transition for this diverse cohort. Foundational to the UniPrep
ecosystem is the adoption of an evidence-based and structurally enabling model of student learning and
support which recognises that it is the responsibility of the University to be responsive to all students.
Working in partnership with ECU analytics and administration teams, the UniPrep team has developed four
systemic initiatives to create the conditions for success. The first is the closing enrolments before day 1 of
semester thereby preventing late enrolment (correlated with higher risk of failure — see Appendix C, Example
1). The second initiative is proactively identifying, and withdrawing non-participating students prior to census
date (preventing students receiving academic penalties for unattempted units). Thirdly, a bespoke academic
analytics report was created to guide SSO outreach to students during semester. The final inclusion is
nuanced appreciative advising (Bloom, Hutson & He, 2008) for students who fail unit/s at the end of semester
(Appendix C, Example 5).
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Within this ecosystem, the outstanding UniPrep curriculum has positively impacted student learning, and
engagement demonstrated through the success (pass) rates within the UniPrep program. Figure 1 indicates
an increasing pass rate over time, including for the subset of students from recognised equity groups. A
significant part of this achievement and high student satisfaction (Figure 2) is a result of UniPrep’s sustained
collaboration with internal partners: Schools, Library, Academic Skills Centre, Kurongkurl Katitjin, Student
Hub, the Centre for Learning and Teaching (including PASS), Access and Inclusion, and the Inclusive Education
Learning Community. The immersive journey of support commences on day one of orientation where the
students are introduced to their new ecosystem of academics, SSOs and ECU supports by way of
presentations, handouts, link with student mentors and participating in their first university tour and peer
bonding activity. The contemporary multilayered tour and bonding is The Hunter Games (Appendix D). During
The Hunter Games, UniPrep alumni/mentors guide students in groups through the University campus as they
hunt for support areas that they will utilise through their UniPrep and UG journeys. In this activity, students
engage and connect with their peers, mentors, and academics, as they locate and record contacts for a range
of partnership support services. Bringing the services into the curriculum normalises the uptake of supports
and provides students with PASS, tailored resources and program-specific academic skills, research and
referencing support (see Appendix E). Importantly, there is a high and increasing uptake of ECU’s learning
support services by enabling students, with 34% of the cohort accessing support in 2023 — compared to an
ECU average of 16% for all domestic students. This collaborative culture was recognised in the Toward 2020
external review — a partnership between ECU, James Cook University and University of Newcastle — where
the panel noted a “very strong culture of collaboration and collegiality around teaching and learning
internally.” It is this culture of drawing on collaborations internally and externally that has created such a
robust, inclusive, and supportive program. As one student noted that one of the best aspects of the course
was the “Seemingly limitless support from ECU lecturers and staff” (QILT Student Experience Survey 2022),
while another commented that “the support | received from staff and students and the way the content was
set out” (QILT Student Experience Survey 2022).

UniPrep’s ecosystem is unique to the enabling sector as it includes two dedicated SSOs embedded in the
program, as distinct from within central services. Working through the six phases of appreciative advising
(Bloom, Hutson & He, 2008), the team utilise positive, open-ended questions to unpack students’ strengths,
assisting them to devise achievable goals and strategies to succeed in their studies. Through systematic
monitoring, the SSOs provide pastoral care, learning advice to foster belonging, support retention and
transition, and they connect students with internal and external partners, and ensure that the ecosystem of
support functions. The importance of this support is noted in feedback “Hi Jo, Thank you for getting me
through the last few weeks of UniPrep” (Unsolicited Student Teams message 2023)” and another “Thank you
again for being so supportive to help me get the best results possible” (Unsolicited Student Teams message
2023). Students reflect on the impact of SSOs in their Learning Skills unit reflective video journal. For example,
in Semester 1 2023 one student noted that they were struggling to stay in the program when his “emotional
capability” was being exhausted, he met with a SSO and talked through his circumstances and was able to
“receive a great amount of advice and support” which he said, “greatly helped me to focus back on the course
work and complete assignments.” The positive impact of UniPrep’s ecosystem of support on student
experience is evident in the student evaluations. Figure 2 shows that UniPrep consistently sustains high levels
of student satisfaction in ECU’s student formal evaluation surveys, with UniPrep student satisfaction (blue)
consistently above the ECU average (grey) for the program, as well as for satisfaction with Lecturer and Tutor
(see Appendix F). The ecosystem positively influencing student learning and transition to university is
observed within students’ retention, success and completion rates within UG study at ECU. Figures 3, 4, 5
and 6 demonstrate the high level of preparation and commitment of UniPrep students relative to their peers
who entered via non-ATAR pathways. While UniPrep students, in line with enabling education literature
(Jones, Olds & Lisciandro, 2019) take a longer duration to complete undergraduate studies, UniPrep
completers have lower drop-out rates, higher retention and comparable success (pass) rates to their non-
ATAR peers. This includes students from equity groups (see Appendix G, Examples 1 and 2).
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Through its ecosystem of support created through collaborative internal partnerships, and combined with
the engaging and inclusive approaches to teaching and learning, the UniPrep team has transformed enabling
education, with the highest success rates (84-86%) among domestic UG students who entered their course
via an enabling course. Appendix G, Example 3 shows ECU (Figure A, highlighted in grey) compared to other
Australian universities of similar scale pathways (250+ EFTSL enrolled via Enabling/bridging pathways, per
annum across each of 2021 and 2022).

External Collaborations and Partnerships. UniPrep, has been operating at ECU since the late 1990s,
demonstrating a deep commitment to providing pathways to university for over 30 years. The UniPrep team
recognised an important element of creating successful pathways for students was developing sustained
partnerships with secondary high schools in Western Australia, particularly those identified as low SES and
RRR high schools. The UniPrep team has worked extensively with secondary schools to build awareness and
aspirations to participating in higher education, and where needed, engaging in enabling programs. Initially
the Aspirations program — utilising UniPrep curriculum —commenced with 2 regional low-SES schools in 2002.
The success of this work resulted in the creation of the bespoke “UniPrep Schools” program in 2019 to offer
the complete UniPrep program in low SES schools to meet the needs of a growing enabling high school cohort
in Western Australia who were not taking ATAR. Since 2019 UniPrep Schools has enabled 1477 students to
achieve university entry. In 2024, ECU has agreements with 38 schools and 37 active partner schools (those
schools with currently enrolled cohorts). Appendix H, Figure A shows the growth in UniPrep partnership
schools since 2020 including regional breakdown. These collaborative curriculum endeavours have provided
greater awareness by secondary school students (including those not enrolled in the UniPrep Schools
program) of pathway options, resulting in an increase in school leavers enrolling in UniPrep after completing
Year 12. The strong partnerships have created a safety net for General and ATAR students attending these
schools maintaining both aspiration for, and access to higher education (Appendix H). Since 2021, 966
students from UniPrep Schools partner schools enrolled in the UniPrep program at ECU soon after leaving
school — 12% of whom were from regional/remote areas of WA. These enrolments from partner schools
represented 21% of all new UniPrep students in the same timeframe (see Appendix H, Figure B). Table A in
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Appendix H provides further detail on current UniPrep Schools partner including the Index of Community
Socio-educational Advantage (ICSEA) rating of schools. The highest ICSEA-quartile schools complete a higher
proportion of ATAR subjects than other ICSEA-quartile schools (Department of Education WA, 2023) as there
is not comparability in resources. UniPrep Schools addresses educational inequity by focusing on schools in
low socioeconomic areas and in regional and remote WA, where often no, or few, ATAR subjects are available
to study. As part of a research project on the efficacy of the program, the Manjimup Deputy Principal wrote:
“Manjimup SHS has been working with ECU for over a decade to deliver the UniPrep Course. It enables a group
of nearly 20 students each year access university who traditionally would not have entered directly from
school. The program was initially established to increase access to university for our Aboriginal and Torres
Strait Islander students, economically disadvantaged students and those students who would be the first to
attend university from their families. The students who choose this pathway have had great success in their
future education at Edith Cowan University and other educational providers” (Principal’s letter, 2023). The
importance of these external collaborations is also recognised by Derby District High School when celebrating
their partnership with UniPrep Schools in 2022 noting that the program will provide “an alternative pathway
for students to study at ECU providing a huge opportunity for the future of our young people” (DDHS 2022).
In 2024, the team has enhanced this external collaboration with the creation of a Course Consultative
Committee which draws on the knowledge and expertise of internal and external partners (regional and
remote) to ensure that UniPrep and UniPrep Schools curriculum initiatives are best serving the needs of the
cohorts. In response to this collaboration, a UniPrep Schools teacher wrote “/ am enthusiastic about the
possibility of contributing to the growth and impact of ECU’s Academic Pathway Programs and look forward
to the opportunity to work with esteemed colleagues to create an exceptional learning environment for our
students” (Unsolicited email 2024).

CRITERION B: Gained recognition from colleagues, the institution, and/or the broader community.

Internal Collaborations and Partnerships. The impact of UniPrep program’s internal partnerships has been
recognised at school, institutional and community levels. Widespread recognition of the value and benefits
of UniPrep have been reflected in institutional reviews and feedback. The Towards 2020 Review noted
“strong support coming from the Vice Chancellor and the Deputy Vice Chancellor (Education)” and other
senior staff: “I've worked at other institutions where enabling students are seen as ‘problem’ students. It
appears to not be the case here. | mean, I’m sure there are spots where enabling students may struggle, but
broadly speaking people respect the work that the [UniPrep] team does” (Associate Dean, Teaching and
Learning, Focus Group, 2019). UniPrep’s approach has directly impacted student success within UG degrees
(as evidenced by data presented in Criterion A), providing benefit to ECU internal partners, which was
acknowledged by various Associate Deans, Teaching and Learning (ADTLs) in a focus group as part of the
Towards 2020 Review. The feedback from these senior staff recognises the diversity of the cohort, “It’s great
at preparing students who may have fallen through the cracks to succeed at university”, and their subsequent
success, “UniPrep students are very high performing in our courses” and “Behind our ATAR intake, UniPrep
completers are the most successful. This is a testament to the good work that the program does in readying
students for study at ECU” (Focus Group, 2019). ECU Schools have embraced and are invested in the program
with school representatives participating in UniPrep Course Experience Days embedding early career
development through analysis of career options in each UG course. In partnership with UniPrep and ECU’s
Schools, Executive Deans and disciplinary experts provide introductory lectures to ECU’s range of disciplines.
This experience is celebrated as noted by the ECU Executive Dean of Arts and Humanities Matthew Allen
after attending the Expo, “/ was thrilled to meet students who have such confidence and knowledge already
— a testament to their teachers in Uniprep! It is easy to be inspired in their company” (Unsolicited Email, 2023).
Recognition of the quality of the program for preparing students for their degree is highlighted at an
institutional level in Formal Student Evaluations but also demonstrated in the QILT Student Experience Survey
in 2022 where students completing UniPrep as an UG certificate rated satisfaction with teaching quality at
95.5%: “All units prepare you and foster confidence in participating in an undergraduate program” (QILT
Student Experience Survey 2022).

UniPrep academics have shared inclusive curriculum design strategies with their colleagues in the wider ECU
community. Staff from UniPrep have been invited to contribute to ECU’s Inclusive Education Learning
Community, sharing professional expertise across the University. Presentations have included a focus on

2024 PROGRAM AWARDS NOMINATION S



ECU UniPrep Program

digital accessibility, assistive technology for all learners, neurodiversity in the classroom, Indigenous
pedagogies, and regional inclusion (see examples in Appendix ). Two of these presentations were delivered
in partnership with internal partners (Learning Advisers and Assistive Technology Officer) with “lived
experience” and insights from Access and Inclusion. Unsolicited feedback from colleagues in academic and
professional roles indicate the quality and practicality of attending these sessions: “Thanks for this
presentation. Lots to consider and apply” (Academic, School of Education, 2023), including impact across the
institution, “Thank you so much for not just this brilliant presentation, but obviously all of the amazing efforts
you go to for the students you care for. What you do changes lives and is very empowering!” (ECU Legal
Counsel, 2023) and “I'm not a teacher, but it's been really interesting listening to this topic. It's applicable to
the general workplace too. Thank you!” (Manager of ECU Professional Service, 2023). UniPrep academics
were also invited to provide school specific professional development on neurodiversity in the classroom:
“Thank you for your time and wisdom. Would love to know what I’m doing right and what needs improving
from an inclusivity standpoint...Thank you again for the important work you are doing for the school”
(Unsolicited Email 2023). This impact on changes in institutional staff practice is also recognised in the
feedback from the Assistive Technology Session, “After watching this fantastic presentation ... | am setting
myself 'one small goal' and wanting to create tabs on a page to keep everything tidy and accessible’
(Unsolicited Teams Message, 2023).

External collaboration and partnerships. The UniPrep team has sustained collaborations with Australian
universities to maintain and showcase best practice in curriculum design and student experience. UniPrep’s
first sector changing collaboration was in 2017, for the Lighting the Path(way) project. This partnership
between ECU, University of Newcastle, and University of Tasmania aimed to develop “a strategic discussion
on good practice in enabling curriculum design at a national level” (Relf et al., 2017, p. iii). Lighting the
Path(way) paved the way for the first comprehensive benchmarking study of enabling programs across
Australia in 2019. Over a year-long process, staff from the partner institutions took part in weekly
collaborations comparing unit learning outcomes, assessment criteria, feedback forms and overall structure
of and enrolment in programs. Eight institutions participated alongside ECU and, collectively, the programs
selected account for approximately 50% of student enrolments in enabling programs nationally (Department
of Education 2022). This ongoing benchmarking partnership highlighted ECU’s leadership in curriculum
design, with UniPrep’s curriculum already aligned with entry, content, and assessments and most notably
NAEEA’s program learning outcomes, which was the project’s first recommendation: “adopt the NAEEA
program learning outcomes as the national standard for enabling programs across Australia” (Davis et.al
2023). These learning outcomes have underpinned the UniPrep curriculum for a decade. Additionally, to
further embed best practice, a robust “Toward 2020” review of UniPrep was undertaken in 2019, in
partnership with James Cook University and University of Newcastle. The objective was to: “review the
efficacy of current access pathways in preparing and supporting students from all backgrounds to succeed at
university. The intention of the Review was to strengthen the current programs offered and highlight areas
of opportunity to pursue over the next 3-5 year period” (2019, p.3). In this review the UniPrep program was
commended for its “cross-institutional support”, as well its “innovative approaches to enabling” and strong
enabling philosophy/pedagogy (see Appendix J).

Recognition at the broader community level is evident by the multiple collaborations with Australian and
New Zealand enabling educators within the NAEEA, as well as sharing research beyond the enabling space at
Higher Education conferences (see Appendices K, L & M). These partnerships include positions on the NAEEA
Executive committee as well as Special Interest Groups (SIGs) such as the Assessment Group, Online Learning,
Mental Health, Student Self-Efficacy and the co-leading the High School enabling programs. Additionally, the
UniPrep team’s collaborations between Murdoch University and Western Australian high schools have
produced research projects across multiple institutions with several publications in Q1 journals (see Appendix
M). These collaborations focus on addressing shared challenges, such as supporting students with diverse
needs including external students, first-in-family, those facing mental health challenges, and new Accelerated
and High School models of enabling programs. The UniPrep’s Course Coordinator is a founding member of
the NAEEA Mental Health SIG whose collaborations have been shared on the national stage e.g. at HERDSA
2023. In an email to SIG members, Chair Professor Susan Hopkins wrote: “/ wanted to take the opportunity
to thank Dr Angela Jones for her outstanding, productive, and valued contributions to the Mental Health and
Wellbeing Special Interest Group (SIG) of the National Association for Enabling Educators in Australia
2024 PROGRAM AWARDS NOMINATION 6
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(NAEEA). Dr Angela Jones has fostered and enhanced our cross-institutional collaborations, research networks
and team collegiality as well as sharing her unique academic expertise, in a consistently reliable, generous,
and effective way (Unsolicited Email, 2023). These co-created conference presentations and peer-reviewed
journal articles provide important research into enabling high-needs cohorts, looking at approaches to
support the mental health needs of students and the impacts of burnout and change fatigues on enabling
practitioners.

CRITERION C: Shown creativity, imagination and/or innovation, irrespective of whether the approach
involves traditional learning environments or technology-based developments.

Internal Collaborations and Partnerships. The UniPrep ecosystem demonstrates innovation through the
curriculum design, inclusive pedagogies and technology, complemented by embedded pastoral support and
partnering with ECU internal support services and external experts. With a growing equity cohort and
disclosure of disability, the UniPrep ecosystem creates diverse ways to foster inclusion using traditional and
online spaces. UniPrep connects students to Access and Inclusion’s tiered support through on-campus and
online neurodivergent mentoring sessions, learning access plans, ADHD online body doubling sessions and
workshops; a face-to-face sensory space; The Living Room, Academic Skills Centre and counselling services.
As noted in Criterion A, UniPrep’s inclusion of dedicated SSOs is an advanced way of providing pastoral care
tailored to the intersectional needs of enabling cohort. One student noted “The teachers were very supportive
too. As a disabled person I've had a lot of issues in the past when it comes to education, but ECU in general
has made things much easier. | feel normal here, and while that's not part of my education, | feel it is just as
valuable” (Formal Student Evaluation, 2023). UniPrep’s approach to internal collaborations have focussed on
diversifying curriculum to make sure that it is accessible and inclusive. One innovative collaboration between
Kurongkurl Katitjin and UniPrep is ‘BlaK Futurism: Indigenous Pop Culture for Tomorrow’, an elective unit
which engages Indigenous pedagogies and a yarning approach to unpack Aboriginal and Torres Strait Islander
pop culture, knowledge and perspectives to decolonise the enabling curriculum. The design, curriculum and
resources are all authored/created by Aboriginal and Torres Strait Islander scholars and artists. Kurongkurl
Katitjin collaborator and UC stated: “units such as BlaK Futurism affirm Indigenous ways of knowing, being
and doing, with the added benefit of introducing non-Indigenous people to perspectives that are 100%
strengths-based” (Unsolicited Email, 2023). To further drive inclusive practice within UniPrep, the Course
Coordinator and team innovated three inclusive practice audits: Universal Design for Learning, Aboriginal and
Torres Strait Islander Representation, and Diverse Representation (see Appendix K). The audits were created
as form-based tools to identify areas of strength and development in a unit’s curriculum, resources and
delivery, and develop a nuanced understanding of inclusion in practice. Through UDL design, strength-based
guestions, examples and resources, academics are asked to reflect on their curriculum and make a plus one
pledge for each area of inclusion (see Appendix K). Led by research-informed practice and cultural
responsiveness (see Criterion D) the audit process included consultation with, and application of feedback
from internal partners in Kurongkurl Katitjin and the Equity Projects team. The audits were tested with the
UniPrep UCs who remarked “It was a valuable exercise in that it provided me with an insight into the
importance of inclusivity in an educational sense, not only UniPrep” and “It was a reflective process that
enabled me to look through different 'lenses’ at the content. | was able to further consider ways that the unit
content could be made more accessible and inclusive. | was also able to think about other units that | teach
into - and what perhaps needs to be improved there.” Commendations regarding UniPrep’s focus on inclusion
were provided by an ADTL “I commend you on the focus on inclusivity, accessibility, and cultural
responsiveness. Thanks for submitting a great MCCR. The program is very important to many students, and it
is very satisfying to see it is doing such a good service” (Unsolicited Email, 2023).

Creative collaborations for diversifying delivery and supports are highlighted in the Academic Writing and
Maths units. In 2022, after online students were underperforming (compared with on campus peers) the UC
for Academic Writing engaged teams across the university to enhance the online experience by refining the
learning management system (LMS) with a step-by-step approach to ease navigation, as well as the inclusion
of live lunch time and evening learning sessions. These included guest appearances by the ecosystem internal
partners. After these changes one student noted that the best aspect of the unit was that it is “Clear and easy
to understand and engage with different aspects thrown in so that it was not just reading literature but
engaging about the topic. Kahoot quizzes ... make it fun and also highlighted where we may need to work on,
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also these quizzes help online students to feel less alone” (Formal Student Evaluation, 2022). The provision of
live Teams workshop sessions has seen a notable shift in participation. One online student stated: “The live
team meetings and video lectures” (Formal Student Evaluation, 2021) were the best aspect, while another
enthused: “I enjoyed the Teams meetings, as | am an online learner...The tutors supported my questions,
assisted with my fears and considering | have not technically studied since Year 12 1990, | think | have
achieved a fair bit” (Formal Student Evaluation, 2022). Subsequently the mean overall student satisfaction
score improved from 26 in 2021 to 70 in 2023, as well as an improved success (pass) rate from 43% to 58%
for the same period. Diversifying the delivery for online students was a creative way to develop an inclusive
transformative learning experience in what can be an isolating journey (Tinto, 2012). The strength and
success of these internal collaborations was commended by ECU’s Deputy Vice Chancellor (Education) at the
completion of UniPrep’s Major Course Review (MCR) in 2023. “/ commend this reflective and thorough MCR
[Major Course Review], and also collaboration on the Aboriginal and Torres Strait Islander Program, the focus
on accessibility in the online learning environment, and the great improvements in satisfaction for online
students” (DVC-E, Unsolicited email 2023). The quality of the UniPrep curriculum has been recognised by the
wider enabling sector with requests to share academic literacy resources. Enabling academic Dr Sarah Hattam
from University SA communicated “we are conducting our own internal review of our courses at UniSA College
this year and leadership are very interested in learning more about your academic writing and study skills
courses — they both look very well developed pedagogically for enabling students” (Unsolicited Email, 2022).
Additionally, with an understanding of positive impact of PASS on academic performance (Bowles et. al.,
2008) at a UG level, the UCs for Academic Writing and Maths joined forces with ECU’s PASS program to tailor
and normalise the uptake of on/off campus PASS sessions for students enrolled in the Maths and Academic
Writing units. During 2023 and 2024 to date, 14% of students enrolled in these units have attended at least
one session (totalling more than 500 students reached). Formal student evaluation of PASS demonstrates
high levels of student satisfaction, with students reporting being more prepared for exams and assignments,
and feeling more comfortable in a collaborative group environment (see Appendix L, Example 2). While PASS
is not a new initiative at universities, its implementation in an enabling program is unique to the sector. The
effectiveness of the initiative is highlighted in such comments as “it gave me confidence", and "I found the
PASS program to be very helpful alongside the lectures and videos. Going through the topic again each week
helped me process and retain the information...I definitely think attending the PASS program helped me
achieve my high grades throughout the semester" (Maths PASS Student Evaluation 2023). In 2023, in addition
to PASS sessions, the UniPrep ecosystem connected hundreds of on-campus and online students with
tailored support from internal collaborators: 530 students attended an enabling-specific workshop with the
Academic Skills Centre, 53 students attended a UniPrep assignment and referencing drop-in session, and 124
attended an appointment with a Senior Learning Advisor.

External Collaborations and Partnerships. Findings from the inclusive practice audit were shared at the
Student Success Conference 2024 (see Appendix M), and the team were subsequently invited to share the
audit process at Australian Disability Clearinghouse on Education and Training (ADCET)’s Universal Design for
Learning Community of Practice and NAEEA Conference. This innovative approach to developing inclusive
practice across academic teams has led to external collaborations with four universities who will trial the
audits at their institutions in 2024. Of the ADCET presentation one collaborator wrote” it was wonderful to
see the synergies with the amazing work you have been doing” (unsolicited email, 2024) and others
commented on the consultation process as part of the audit design “fantastic to see co-design/consultation”
(ADCET Teams Message, 2024) and “The first nations consultation group is a great outcome” (ADCET Teams
Message, 2024). Creative approaches to fostering inclusion for underrepresented students is at the heart of
UniPrep external collaborations. As noted in Criterion A, the UniPrep bridge-model partnership not only
fosters connection and creates pathways for students studying UniPrep Schools, but has created greater
recognition of, and access to, UniPrep for low SES and RRR students in partnership schools. Additionally, ECU
is now being recognised for leading first-of-its-kind benchmarking (for in-school enabling programs), with
other Australian universities offering these pathways. In 2024, the importance of this new research and
collaborations has been recognised with the award of an ACSES competitive large grant: Increasing Access
and Opportunity: Nesting enabling programs in senior schooling. This is a national multi-institutional
collaboration between ECU, Murdoch University, University Southern Queensland and Southern Cross
University with approximately 130+ partnership schools. ECU’s UniPrep team will lead the project that “will
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ECU UniPrep Program

examine models and academic outcomes of enabling programs embedded in secondary schools, to provide
guidelines for the establishment of effective, portable and scalable university-school partnerships” (ACSES,
2024). Murdoch’s Head of University Preparation Pathways remarked “By leveraging research and fostering
collaboration between Murdoch University and ECU enabling academics, enabling programs can effectively
address specific needs, measure impact, and ensure sustainable, community-driven success to ensure best
practice within the sector” (Unsolicited email 2023).

CRITERION D: Drawn on the scholarly literature on teaching and learning to inform the development of
initiatives, programs and/or practice.

The nexus between enabling pedagogies and pastoral support was recognised by the Towards 2020 external
review panel which stated: “The staff’s empathy with their learners’ needs shows through in the ways they
conceptualise and perform their roles, regularly crossing traditional role boundaries to ensure students feel
welcome and have a positive and productive education experience. The overarching enabling philosophy of
the Program is reflected in the behaviour of staff and in the pedagogical and pastoral approaches they enact.”
UniPrep was initially designed to “develop and deliver a cohesive, coherent and connected program to support
student transition to tertiary study” (Sharp et. al., 2013). The contemporary UniPrep program is informed by
Lizzio’s (2006) 5 Senses of Success model: Capability, Purpose, Resourcefulness, Connection, and Identity, and
aligned to the second-generation enabling transition pedagogy (ETP) (Jones, Olds, & Lisciandro, 2022), a
cross-institutional collaboration by ECU and Murdoch University academics. The ETP was an adaptation of
Kift, Nelson & Clarke’s (2010) first year Transition Pedagogy: Third Generation FYE Policy and Practice, with
an enabling-specific focus that guides the building of aspiration, scaffolded curriculum, diversified modes of
study, inclusive curriculum and embedded just-in-time student supports. Pedagogically rich social justice
literature strengthens the core of the UniPrep ecosystem scaffolding an inclusive curriculum, driven by
enabling-focused pedagogies that engage diverse cohorts.

Internal collaborations and partnerships. Creative and innovative initiatives in the program outlined in
Criterion C are underpinned by scholarly literature. For example the inclusive audit initiative is underpinned
by UDL guidelines (CAST, 2023), decolonisation literature (Australian Institute of Aboriginal and Torres Strait
Islander Studies, 2022; Fogarty, Lovell, et al. 2018), emerging literature supporting diverse neurodivergent
students (Tan, Rabuka and Pellicano, 2023; Bailey, 2023), as well as LGBTIQA+ and diverse representation on
campus research (Ferfolja et.al 2020; Waling & Roffee 2018). The intersection between scholarly literature
informing developments and internal partnerships is also recognised in the collaboration between the
Academic Writing unit and the Assistive Technology Officer, an initiative celebrated by the ECU community
(Criterion B). Additionally, the Humanities unit combines disciplinary literacy with real world context by
bringing in internal partners, such as ECU disciplinary academics, and external partners from industry, or not-
for-profits, such as Amnesty International, WA Refugee Rights Action Network, Red Cross, the UWA Muslim
Students' Association. Edwards and Ritchie (2022) aptly state that blending disciplinary concepts with critical
thinking fosters “this kind of transformative development within students which is considered as an essential
aspect of enabling pedagogy” (p.11). UniPrep academics, continually reflect on scholarly literature of
teaching and learning, to understand the impact of curriculum initiative, improve practice and share
transformative learning with the enabling community (See Appendix M).

External collaborations and partnerships. The National Regional, Rural and Remote Tertiary Education
Strategy - Final Report (Commonwealth of Australia 2019, p. 18) noted five barriers: access, opportunity, and
choice; student support; aspiration, career advice and schooling, equity groups and regional development. To
tackle this research, UniPrep’s multi-layered ecosystem has addressed barriers to higher education for
underserviced RRR students through external partnerships such as: the creation of UniPrep Schools (see
Criterion A), the provision of resources to Pilbara university regional centre and libraries, workshops at the
regional learning centre in Bunbury, aspiration building visits to partner schools and the promotion of
UniPrep at events such as Kimberley’s BlaK Pride. Scholarly literature has informed the development of
multiple external collaborative initiatives such as the multi-institutional post-secondary and school-based
enabling benchmarking projects, NAEEA SIG research and ACSES grant outlined in Criterion C. The
development of external partnerships, and new pathways for accessing higher education for
underrepresented cohorts, through UniPrep Schools, is underpinned by research on the efficacy of ATAR for
students who do not thrive in, or have access to, an antiquated system (Olds et. al, 2022; Russell et al., 2021).
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In conclusion, UniPrep has transitioned nearly 5,000 students into UG studies at ECU since 2019 — 29% of
whom were from at least one nationally-recognised equity group (and 64% if First in Family is also included).
One in every five students (20%) in Australia who entered their UG course via an enabling/pathway program
between 2021 and 2022 was enrolled at ECU, making ECU the top enabling pathway university. Importantly,
UniPrep students achieve high success rates and demonstrate stronger retention rates than their peers in
UG study. Since 2020, UniPrep graduates’ success (pass) rate in their ECU UG studies ranged between 87%
and 92%. This phenomenal achievement reveals the impact of the UniPrep’s team’s commitment to an

ecosystem of support established through strong internal partnerships and sustained robust external
collaborations.
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Appendix A

Figure 1: Commencing UniPrep Students from Equity Groups

Commencing UniPrep and UniPrep Accelerate students, 2024,
by equity student composition

16% of whom
belong to 2 or
more groups

B0%

are students
from an equity
Eroup...

Appendix B

UniPrep Ecosystem of Support and Partnerships

External Partners

Partners are co-contributors in enhancing knowledge and practice
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p Partners are co-contributors in enhancing knowledge and praclice

Internal
« Sharing of inclusive practice within ECU
External
. Leading and actively participating in National Association of Enabling
Educators Australia Special Interest Groups
« Research collaborations with Australia and New Zealand Universities

b Partners are collaborators for contextualised academic and
pastoral support
Internal
+ Online Community Site features contributions from ECU Services,
including Student Guild and student services
Learning Advisers and Librarians provide point-of-need workshops
« UniPrep Alumni present at community events
+ Embedded UniPrep Student Success Officers connect with University
services as referral points for specialist expertize
External
« Reciprocal relationships with Regional University Centres and Libraries
for student support

b Partners are members of course design and/or delivery contributing

to learning experiences and resources within the curriculum
Internal
« Learning Advisers and Librarians develop learning rescurces and present
lectures

« Pravision of PASS in enabling units
. Assistive Technology Officer co-presents on assistive technology
. ECU Schools present at career-focused Expo
External
« Industry and not-for-profits co-present learming experiences
+ High schools

Appendix C

ECU’s Systemic Foundations for Student Success

Average fail rate in UniPrep 2018- Percentage of non-participating
2020, by enrolment timing enrolments in UniPrep
12%
70% 63% 10%
60% 10%
50% 8% 7%
39%
A40% 6% 4%
30% 4% 3%
2%
20% 2%
10% 0% -
0% 2019 2020 2021 2022 2023

On time Late

Example 1: Policy Preventing late enrolment (no Example 2: Policy for identifying and withdrawing

students commencing after day 1 of semester)

Below is the average fail rate in 2018 - 2020

students not engaging in the program by week 5.

The process of active identification and withdrawal

(amongst commencing students who were of students has significantly reduced non-

graded). This shows theimpact of late enrolment
(being enrolment from day 1 of teaching onwards)
on new students’ fail rates in UniPrep before ECU

participation in a single unit and successfully
mitigated almost all non-participation across all
units amongst enabling students (as measured by

intervention with a cut-off date for enrolment. a Fail — Non-submission grade).

Reduction in non-participating enrolments over
time



Example 3: bespoke academic analytics reports used throughout semester

Extract of Non-Participating Enrolment report

Provides an overview by student of units enrolment, assessment submission, Learning Management System Access and demographic detail.
This report is restricted to students that are non-participating. Extract provides a view of three students (one per row)

Student | Surname | Given | NPE Flag Units Enrolled Units Total Total Late Total Total | Total Possible | Assignmant Missing Unit Page Last Access | Canvas Page Last | Disability Heme Languag Mon English | Aberiginal | Gender
1D Name Enrolled | Submitted | Submission Missing Overdue | Submissions | Graded Item | Assignment | Sul Date Access Date Des Speaking and Torres
Count Submission Flag Flag Flag Background Strait
Islander
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Extract of UniPrep Detailed Academic Analytics report

Provides an overview of each student, with information on unit enrolment, assessment extension requests, assessment submission,
assessment grades, Learning Management System Access and demographic detail. Extract provides a view of one student (assessment item
per unit per row). From this report, the Student Success Officer can see the student requested and was granted an extension, was late
submitting a quiz but received a high score, and also whether the student has engaged in practice opportunities. Each of these data points
provide a holistic view of student engagement and progress across units and inform the Student Success Officer outreach and conversations

with students.
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Appendix D

Orienting Students to Internal partnerships and supports

Example: Hunter Games - Orientation/Induction activity connecting students with internal
partners and supports to enhance their learning and familiarity with each university campus

EDITH COWAN

*  Meet outside the Cornucopia - AKA this lecture theatre

+ Tributes aka UniPrep students gather in groups with a tour

leader and mentor
* Tocomplete the scavenger hunt you will need to:

+ Take a group photo at each location

+ Complete the info for each support, service or key item

on the checklist
+ Have it verified at the end by a mentor
*  Return to the Cornucopia -AKA this lecture theatre

*  First teams back can collect their prize

WHEN1GO ON MY FIRST
Al

-*',.,

e

May student supports be ever in your favour...

Embedded Supports and Connections with Internal Partners

Helpful Tips: Assistive technology to

. Microsoft Edge: Helpful search engine

* Microsoft Edge - Screen Reader
* Microsoft PDF Mark Up & Read Aloud
* Microsoft Word - Speech-to-text

Ever fnd it wricky reading Lege amounts of tea1? Find it casker 1 takee notes snd comprehend when you are tening? Aasiitive technokogy can b very helphul when you aee reading Lnge:
et of i, Revie B Ihonmation in sach of the tabn bk o heksful tien and Ericka. Ghve 1 4 55! You miy Jeat frad 1t complements yous earaing ibyis and gheed you mons conidands.

& writing Example 1: Partnership with Access
and Inclusion to Normalise Assistive
Technology use by embedding in the
Canvas (Learning Management
system)

Example 2: Partnership with
Centre for University Learning
and Teaching to embed PASS
leaders (one a UniPrep
alumni) and workshops in the
program to support and
enhance learning

PASS Leaders

Cieesca (O} Elena (ML & online] and Lauren (SW)

Bio
i, I'm Chieesca’ | am a second year student ssudying a Bachelor of Health Science, majoring im health promeotion and minonisg im youth work_ | 8m wery passionabe about health and found that the skills |
developed in HST1111 ware exiremely holpiul in my othwr units. | look forward to hosting PASS sessicrs ihis semesior and assisting my peers in gaining these skills ioo!

Hi, | am Elena. | am 8 Sind-year Bachelor of Laws student, 8 Darent, & wie, & passionate mentor, and the ECL Law Society President

Lot ma start with a ‘fun fact’ about me - English is not my first language. 50 | sucoessfully faled the ECL admission lest and was offered the UniProp course as a patiway 1o my cument
degroe. | understand all the differerl leakings and emolions you might have &5 a commencing LniPrep student. but more importantly. | tolally understand that Acadernic Wiiting can be
challpnging

| @ms hrrre B0 Suppeet wou on your beamning journey, and | hape our PASS sessions will

= halp you gain a deaper undarstanding of this Uinil's concepts;

- BSSIS! YU With GEveloping ressarch, writing, and referancing skils:

« halp you got lamillar with the ECU leaming platfonms and support resounces avalable to all students;
= i you with problem sohing skills Shat ane valuable and necessary for any unit;

- allow you an opporunsty 1o stan developing & natwork of peors; and

= help you transition smoothly infa your chosen degroe.

Sa, come along and join PASS sossions 1o leaim in & riendly and Supportive sfmaonmnt
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Example 3: Connecting external
students with UniPrep partners by
including: Student Success Officers,
Librarians and Learning Advisors the
live sessions to enhance their learning
and supports

UniPrep: Referencing Skills
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Appendix F

Student Satisfaction for Lecturers and Tutors

Figure A: Student satisfaction with lecturer Figure B: Student satisfaction with tutor
(Measure: percent agreement) - UniPrep (Measure: percent agreement) - UniPrep
compared to ECU average (2015-2024) compared to ECU average (2015-2024)
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Appendix G

Example 1: Success Rates among domestic Example 2: Retention Rates among domestic
undergraduate students belonging to equity undergraduate students belonging to equity
grOU pS Average success (pass) rates in undergraduate grOU ps Average retention rates in undergraduate study at
study at ECU (2023-2024) ECL (2022-2023)
W Students who completed UniPrep W 5tudents who completed UniPrep
m Domestic average B Domestic average
I
Students with a disability — 22 Students with a disability Ba%
- i
Aboriginal and Torres Strait _ 90% Aboriginal and Torres Strait — 81%
Islander students _ 88% Islander students _ 74%
Regional/remote students —22% Regional/remote students — T
I Lowses sudents R <0
Low SES students I
First in Family students _ e
First in Family students — L i ) _ T
I 53
Example 3
100% o 86%
84% SO gner 82% 79% 7gy 81% 80% B82% 82% 82% 81%

80% 70% 73% 73% 71%
60%
40%
20%
0%

2021 2022 2021 2022 2021 2022 2021 2022 2021 2022 2021 2022 2021 2022 2021 2022

Edith Central  Curtin Uni Flinders Uni Murdoch Uni Uni of the Uni of
Cowan Uni Queensland Uni Mewcastle Sunshine Wollongong
Uni Coast

Figure A: Success (pass) rates among domestic undergraduate students who entered their course via an
Enabling/bridging course — ECU (highlighted) compared to other Australian universities of similar scale
pathways (250+ EFTSL enrolled via Enabling/bridging pathways, per annum across each of 2021 and
2022). Source: TCSI (formerly HEIMS) via Universities Australia data sharing agreement.

Table A below shows a comparison of success (pass) rates among domestic undergraduate students
who entered their course via an Enabling/bridging course — ECU compared to other Australian
universities of similar scale pathways (being those universities with 250+ EFTSL per annum
undertaken at undergraduate level via Enabling/bridging pathways).

Success (pass) rate EFTSL undertaken
2021 2022 2021 2022
Edith Cowan University 84% 86% 2,007 1,982
Central Queensland University 80% 82% 387 573
Curtin University 70% 73% 694 1,158
Flinders University 73% 71% 257 378
Murdoch University 79% 78% 1,348 1,057
University of Newcastle 81% 80% 834 1,204
University of Wollongong 82% 81% 254 427
University of the Sunshine Coast 82% 82% 318 498

Source: TCSI data via Universities Australia data sharing agreement



Appendix H

Partnership Schools

Figure A: Shows the Growth in ECU UniPrep Figure B: Proportion of new UniPrep students
Schools active partner schools, with regional who were recent school leavers from UniPrep
breakdown Schools partner schools
37 o
2o 25% 21%  21%
20% 17% 17%
22
&7 15%
16 20
16 10%
11
—— Im KN
2020 2021 2022 2023 2024 0%
2021 2022 2023 2024
W Regional Metro
% ATAR HECU ICSEA
attainment UniPrep {low ICSEA,
among Schools being those
School school's 2023 students Regiomal/ below 1000, .
offers  year12 enrolled, Remote are Table A: ECU Current UniPrep Schools
ECU UniPrep School partner school  ATAR? cohort 2024 school? highlighted)
Alkimos Baptist College Y 30% 13 N 1034 partner SChOOlS
Ashdale Secondary College Y 23% 20 N 1033
bl el L i - i ®1  * These schools offer a very limited
Ballajura Community College ¥ 29% 14 N 972 . . .
Bullsbrook College Y 1% 16 N 971 selection of ATAR subjects, typically
Bunbury Baptist College (new school . :
-l e e oy A ¥ na. 4 Y 1017 ATAR English and/or Maths, meaning
Bunbury Cathedral Grammar School Y 67% 8 ¥ 1105 students cannot actually attain an ATAR
Bunbury Senior High School Y 44% 13 Y 1017 . . .
Carine Senior High Schaal ¥ 33% 118 N 1091 score (which requires completion of 4+
Clarkson Community High School ¥* 0% 4 N 943 ATAR su bjeCtS)
Collie Senior High School Y 13% 22 Y 924 ’
Dale Christian School ¥ 50% 16 N 1015
Derby District High School i 0% 3 Y 734
Dianella Secondary College Y 15% 17 N 943
Duncraig Senior High School Y 40% 19 N 1077
Emmanuel Christian Community
School ¥ 20% 10 N 968
Girrawheen senior High School Y 8% 10 N B79
Harvey Senior High School N 0% 13 Y 942
Irene McCormack Catholic College Y 38% 13 N 1018
Kiara College ¥ 18% 27 N 832
Lake Joondalup Baptist College ¥ 46% 15 N 1108
Manea Senior College ¥ 43% 22 Y 1033
Manjimup Senior High School ¥ 23% 20 Y 984
Mater Dei College Y 25% 42 N 1057
Mingarig Senior College ¥ 19% a5 N 1038
Newton Moore Senior High School Y 6% 4 Y 897
Northshore Christian Grammar
Schoal Y 0% 7 N 1043
Peter Moyes Anglican Community
School ¥ A42% 24 N 1080
Quinns Baptist College Y 31% 26 N 1063
SEDA College [South West) N 0% 6 ¥ 1023
St Hilda's Anglican School Ear Girls ¥ 89% 8 N 1175
St James' Anglican School Y 21% 13 N 1060
Swan Christian College Y 37% 7 N 1061
The ¥ Vocational School N 0% 8 M 942
Wanneroo Secondary College Y 23% 9 N 1001
Warwick Senior High School ¥ 19% 24 N 985
‘Woodvale Secondary College Y 39% 21 N 1065
Grand Total 675
Total students from regionalfremote schools {1;';
206

Total students from low SES schools (based on ICSEA) (31%)




Internal Collaborations and sharing of practice

Example 1: Sharing UniPrep inclusive practice pedagogies for neurodiversity in the classroom with
the Inclusive Education Community at ECU.

ECU.

Embrace the | )-ainb-  : a UDL approach for Curriculum and Pedagogy

g your learners: Chelov's Gun
* Creating psychological and physical safety
* Co-creation of an inclusive classroom code
(that is not ambiguous)
* Understanding the physical space
* Return space to original specs
* Build in quite time/space into your
classroom
* Use cutside
* Teach/model dialogic conversation [turn-
taking)
* Understand their currency/passions

* Plan for reasonable adjustments

Embrace the [ ) ainko . 2 UDL appreach for Curriculum and Pedagogy

= Vidually and Verbally articulting lesrning objsctives for the sestion
* Multiple ways of explaining and presenting infermation

= Sense checking for understanding

= Chunk: Simple and not overwhelming

* Conscious choice of colours and contrast
* Thme lmits/time reminders

= Captions on videos played in class

* Be cap: Follow-up emails

Top tips for neurodiversity classroom management Ec
* Universal Design for Leaming (UDL)

+  Psychologically Safe Classroom
= Adapt the classroom Code for: “not
getting it”

+ Explicit instruction/multiple ways of
explaining / \

+ De-escalate Challenges

* Park and move on /

* Return to challenge
* One-on-one or small groups
* Different ways of explaining

ated Fo

Rt il igate.

Use non-threstening non-verbeh B Fawars of 1008, 15218l Sprostas, hadd NoSIng/Thaking, B
rodtid
R cabm, ratongl, i ol Fasas Try ko avoid getiing angry

CORCENIFELE 06, £ ednect 1 e it 31 hand

et 0 remind of chear it

Example 2: Sharing UniPrep inclusive practice pedagogies, in partnership with CLT and Access and
Inclusion for normalising assistive technology in the classroom with the Inclusive Education

Community at ECU.

g
A\ Making PowerPoint Slides
Accessible
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External research parther commendations

Example 1: Commendations from external partners for the Toward 2020 Review

. Overwhelming cross institutional support for the work of UniPrep Program and strong support from the

Senior Executive;

. Feedback from current and former UniPrep Program students being extremely positive, affirming that all
UniPrep Program staff have a strong enabling philosophy/pedagogy and that, as a result, students adapted
well to their studies and were effectively prepared for undergraduate study;

. Developing innovative approaches to enabling pedagogies that have provided access to diverse and large
number of students; and Providing access to the enabling programs beyond the recent funding cap applied
more broadly by the Federal Government despite the current uncertain policy environment.



Appendix K

Inclusive Practice Audits

2. The Process

Step 1 Use Microsoft Excel design a UDL audit.

1. The Challenge

The problem{s): Time, knowledge and working out where o start!

The question: How can wa shift thinking and help enabling academics become inchisive Step 2 UDL alone did not indude all elements
practitionars?
Step 3 Create three audits in Microsoft Forms — UDL, Aboriginal & Torres Strait
The challenge: Create rigorous and easy 1o use audits for academics to ' . S D PSR -
+ self-assess: % [ Step 4 Consult: Kurongiour Katijin academics - Aboriginal and Torres Strait slander
-

¥ curmiculum, 4 t Representation & Equity Projects — Dnverse Representation

ey d Step 5 Apply the feedback to im Tusive & park sections that

> delivery, B L3 s iFRprove ind language & p iond

¥ assessment - require further culiural consuitation
* identify areas of sirengths/challenges Step & Beta Testing

: . ¢ ‘

*  guide inclusive practice goals Step7  Reflection and Refinement

Audit Beta Testing 1: Visual Representation 3. UDL Audit Examples ECU
1]

3. The Audits: Aboriginal & Torres Strait Islander Representation ECU 3. Aboriginal & Torres Strait Islander Representation Example ECU
Alm [ 1]
« Reflecting on curreni practics and idenify areas in your uni - Npreve s A

wharn Abariginal and Terros Strad lilander reprsentation - g

wisbiity and voice have besn inCluded, and aneas 1o locus

furttyer development serves as the purposs for the auct A —

= The sim s to mave awary from resources and inclusions:
Bt proserd 8 lmited or defict-based understanding of
Abonginal and Tormes Strait lslander represeniation, N ——

o ot Yo, B i g
Pt gl BePanon
Mowe away from a deficit discourse
Why strengths-based? At e
“Sirergihs.based spproaches sre necessary io comect or e et dmin
counterbalanoe aXsang negative stensobypes” (Fogarty et al A ol S——
2018, pui)
229

3. The Audits: Diverse Representation

Purpose of Diverse Repressntation Audit: Kon i my unit (0 point u

This purpose of this audit is 1o review a unit for
diverse representation

This inchudes voice, visiblity and perspactives - o
break down barmers and foster 8 cultune
ol understanding and inclusion for all students

Adm:

* Removing ableisi and non-inclusive language
= Moving beyond imagery

= Aign with ECU Strategic Goals and Pricvities

The Outcomes: Plus One Pledges The Outcomes: Audit Feedback

“Using more videos of explanation with sublities™ “This area needs io be improved in the unil_ | would "It was & valuable 6xercise in that it provided me with an insight into the importance of inclusivity in an
B 1 il wilh he Equaty Team 10 discuss how this educational sense, not only UniPrep but University education in general *
can be improved and also o compleles some PDiso |

“increasa self-reflection, sell-assessment and can improve my understanding in this arsa”

goal satting tasks® “twas a reflective process that enabled me o look Bwough dilerent Tenses” at the content. | was able lo

further consider ways tha the unil content could be made mone accessible and indusive. | was also able o

“To provace mone resources and speciic eXamgies. 10 think about othar units that | isach into - and what parhaps neads 1o be mproved there.”

“Encournge students io relate Their" indvidual
loaming of basic numeracymahematics 1o “real
world” situations and applications. The “wiy” and
“how™

batier acknowiedge Aboriginal perspectives and

SRR b “How many rubrics will we nood io cater for that? How do we moderate with that varisty? That said, | fully

- % intand to nevise ths CoNENt 10 JECOONSATepresant Fversd DITEDECTVES and Mviss T SSEeESment
Engage Abandgnal Tores Strafl Islander pedagogies .

2 : [, “_m“;_a the  Aberignal 8 process (o incorporate mone sell-reflection, seli-assessment, and goal selting.

Incorporate inclusive language. magery, and Ways of Kr - "

dovolop curticulum that fosters cultural o
inclusivity” p LT}

L & i ;

e e

“Give axamples whers UDL s used, and this would prompt the user ko reflect if they ane incorporating that in
‘!' the unit. Also provide an exemgiar unit and show videos et how this could be used. This would help, the
+]

L = ]
Lr—.

usars, think how they Can place sometiemng Similar o he "



Appendix L

PASS use among UPU0002 and UPUOOOG students:

Student satisfaction with PASS, 2023-24
% agreement

Helped me to feel more comfortable

- i 96%
communicating within a group
Helped me to work collaboratively and
: : : : 95%
productively with other people in my unit
Improved my problem-solving skills 88%
Improved my use of unit resources
87%

(lectures, learing management system etc)

Helped me to prepare for exams or

: 99%
assignments

Source: ECU internal survey of PASS attendees. n = 134 students.
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Supporting Material

Link to the video: https://youtu.be/eodHGOP17el

Professor Braden Hill
Deputy Vice-Chancellor (Students, Equity, Indigenous)

o

UniPrep: success through collaboration and partnerships


https://youtu.be/eodHG0P17eI
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