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COVID-19: Conducting an Online Oral Assessment (Viva) 

During COVID-19, an online oral assessment or viva will typically involve a recorded video 
discussion between you and a student about the unit content. This guide will help you clarify the 
purpose and design of that assessment and set up appropriate technology. 

Clarify the purpose of your oral assessment 

Your oral assessment will probably be focussed on one or both of the following purposes: 

1. To ensure that work which students have submitted is their own, and/or 

2. To assess students’ learning against unit learning outcomes. 

The sections below outline steps to take for each of these purposes.  

To ensure that work which students have submitted is their own 

There is a small risk with any assessment that a student may outsource part or all of the task to 
a third-party. In those cases, students may prepare for a follow-up oral assessment by 
memorising the submission itself (ie. word for word), or memorising definitions or explanations of 
key content in the unit. An oral assessment must therefore go beyond knowledge recall.  

Step 1 Review the assessments’ learning outcomes and task instructions to identify: 

1. the core learning that students should be able to evidence, and 

2. any specific details (from unit or teaching period) that you have included (see 
this guide for examples).  

Step 2 Reflect on the processes that a student would have undertaken to complete the task. 
For example, each student should be able to discuss and evidence how they searched 
for information, selected resources, downloaded and engaged with information, 
analysed and problem solved, practiced skills, and drafted or prepared the submission. 

Step 3 Review the submission of the student that you will be assessing. Identify areas in 
which they have not: 

• adequately and clearly addressed the core learning, and/or   

• addressed specific details that should be included.  

These are just two possible signals that a third-party may have completed the task. 

To assess students’ learning against learning outcomes 

Review the learning outcomes you are assessing. Consider whether they involve concepts, 
theories, procedures, or skills, and consider the level at which the students need to demonstrate 
that learning. Use the table below as a guide to question prompts for eliciting that learning. 

Outcome Guidance 

Remember What are the main components of a PV system with both AC and DC loads? 

Define the term Runout and its two main forms. 

Understand Explain why non alpha-numeric characters should be used in a password. 

Describe the difference between modern and postmodern art. 

Apply Apply learning to real or hypothetical situations: Apply the law of supply and demand to 
explain the increase in toilet paper prices during COVID-19. 

Justify: How would you conduct a Dry Tech Run? 

Analyze Distinguish between clinical features to diagnose the specific disease in a patient. 

Compare and contrast the perspectives of the protagonist and antagonist. 

Evaluate  Select a political party and defend their political position on the issue of climate change. 

Critique the use of Behaviourist approaches to manage student classes. 

Create Formulate a course of action to address decreasing seagrass fields. 

Design an experiment that will allow you to separate the components in a solution. 
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Determine your questions and create a corresponding rubric 

Based on your purpose/s, make a short list of questions that address an appropriate mix of: 

• core learning or relevant learning outcomes 

• specific details from the cohort or teaching period 

• the student’s assessment preparation processes 

• concerning signals in the student’s submission 

Avoid including too many questions. The oral assessment should be approached as a discussion 
in which your aim is to draw out what a student knows. Adopt a friendly and supportive tone, and 
leave time for asking clarifying and probing questions in response to answers: 

Clarifying: What do you mean by…? Could you explain further…? 

Probing: Why/why not? What if…? How did you …? What’s the link between …? 

Create a rubric or marking guide with explicit criteria and standards. Four criteria are likely to be 
relevant, and should be contextualised to your unit and questions: 

1. Completeness of student answers 
2. Accuracy of student answers 
3. Breadth of demonstrated learning 
4. Depth of demonstrated learning 

Unlike an oral presentation, oral assessments of this nature should be less concerned with 
students’ communication skills and focussed instead on the learning demonstrated.  

Select and set up the platform 

You must make a recording of each assessment to allow for moderation and academic integrity 
verification. Zoom and Blackboard Collaborate are the two recommended platforms. Microsoft 
Teams should not be used for this purpose, as the recordings of each student cannot be made 
secure. Use these guides to recording in Zoom and recording in Blackboard Collaborate. 

To schedule each student’s oral assessment, follow these instructions for Zoom or Collaborate 
(see p.2). Schedule a gap between each student to allow time for administration. 

Prepare for the assessment session 

1. Advise students on the duration, structure and protocols of the assessment, and on how to 
prepare. Advise whether notes and resources will be allowable, and whether students will 
need to show their ID card to the camera. Provide a link to this student tip sheet. 

2. Have a plan B regarding what to do if the technology fails and share this plan with students. 

3. Enter the session early (10-15 minutes) and check that your video and audio are working. 
Minimise noise interference (e.g. set your phone to silent, close windows) and check that 
your lighting allows you to be clearly seen. Close any programs that you won’t need.  

4. Organise your questions and rubric so they are readily accessible. Avoid giving feedback 
(either positive or negative) to the student during the session. If you plan to screen share 
materials/documents with the student, ensure you have practiced a screen sharing process 
that does not reveal your rubric (with marks and notes) to the student.  

5. Greet the student when they enter. Confirm that you can see and hear each other. If 
applicable, ask the student to show their relevant ID card to the camera. 

6. Provide a brief reminder of the assessment and protocols. Remind students that you will be 
recording the assessment and that they are not permitted to record the session, print their 
screen, or photograph any shared materials. 

7. Stick to a time allocation and script for questions to ensure an equivalent experience for all. 
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