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Blending for Balance: Engaging Parents in Prep (PiP) 
Students to Succeed in Higher Education

Lisa Duffy

Context

• Online students in an enabling course.
• Alternate pathway, preparing students 

for university studies.
• Graduates enter a variety of 

disciplines.

• Semester 2, 2023.

1
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Introductions
Online Discussion Board

Anecdotal Discoveries 
(from the Discussion Board)

• Large portion with parenting commitments 
– most with young children.

• Expressed a desire to come to campus.
• Reason for being online identified as 

parenting commitments.
• Previous experience has highlighted 

attrition for student-parents.
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Project 
Plan

• Blended learning opportunity for student-
parents studying online.

• Gauged interest in running family-friendly 
‘drop-in’ academic workshops on-campus.

• 2-hour session, once a week.
• Child-friendly environment (equipped with toys).
• Aims of sessions to consolidate weekly learning, 

answer questions, and provide assessment 
support across subjects.

• Volunteered and self-funded.

Barriers

• Finding a suitable location on-campus for 
the semester.

• Child safe.
• Accessible (prams).
• Resourced for student-parents (desks and 

charging points, with toilets and kitchenette in 
close proximity).

5
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Drivers

Participants
• Regular attendees 5-6 parents (highest 10, nearing exams).
• Single parents, FIFO partners.
• Attended with and without their children.
• Children all below school-aged.
• Part-time students, most working towards new careers.
• All students experienced difficulty navigating on-campus creche 

and daycare facilities:
• Separation anxieties.
• Lack of availability.
• Unable to ‘book’ places (drop-in) or rigid booking rules.

7
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Feedback

• Most students attended 6 or more sessions (8 were run across 
the semester).

• Sessions were highly valued.

• All students recommended and requested to be included in 
future sessions, despite completing their enabling course.

“I wish there were these sessions open to the whole university not 
just prep” 

Impact
Students shared how these sessions impacted their university 
experience

• Encouraged motivation.

• Felt sessions contributed to their success.

• Enabled opportunity or greater clarity of expectations (assessments), 
especially as ‘new to university’ students.

• Enhanced sense of belonging and support.

• Increased confidence.

9
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Motivation

Having like-minded parents that are travelling the same path as me gave me so 
much motivation to keep going even when it got tough.

These had a tremendous positive impact on it motivation and success. 

Meeting the other participants helped me gain insight of how they manage 
they're home/family life and studies, seeing them succeed gave me great 
motivation. Attending the mother’s group was the highlight of my week. 

Clarified Expectations

The support was great and ability to get a little extra clarity on assignments in a 
comfortable space was amazing!

Lisa’s help allowed me to gain a greater understanding of what was expected of 
me when addressing assignments.

It has been so helpful to be able to attend an open forum where I can ask 
questions about assignments etc without the added stress of finding childcare.

11
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Sense of Belonging & Support
Attending the mother’s group was the highlight of my week, I felt very supported by all the 
attendees. Having a place where I could bring my child and study with other people in the 

same position gave me a sense of peace knowing I wasn't disturbing others. 

I felt accepted by a university where I thought it would be mainly young students. 

I absolutely felt a sense of community, it has been so refreshing to meet like-minded people 
in similar circumstances.  

Yes, it was great to develop a Lil community with the few of us regularly attending.

These sessions impacted my academic performance by allowing me to feel supported and 
like I was not doing this alone. 

Confidence Building

It definitely gave me more confidence in my Uni journey.

This group gave me so much confidence that I wasn't the only parent 
juggling study and a family.

I had my reservations about returning to study as a parent but the parent's 
group, Lisa and staff have really put my mind at ease. It has given me the 

confidence to continue on studying alongside caring for my family.

These sessions were so valuable and hugely contributed towards my success 
in my first semester.  

13
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Most beneficial aspects as a student-parent?

The ability to seek advice from people in the same situation as myself 
and also being able to bring my child along and have no judgement!

Meeting other parents, extra guidance from our tutor, the extra time I 
could study where I didn't have to worry about childcare, discussions 

regarding university and personal life, Having other parents proof read 
work and offer feedback

Most beneficial aspects as a student-parent?

Piece of mind knowing I had somewhere to go with my children and 
study. I also enjoyed meeting other mums who were doing the same as 

me, This made me realise I can do a degree. 

Being able to connect with other parents / students in person. 

15
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Challenges

The biggest challenge was when my child was unwell. Coming to these 
sessions helped to give understanding of the assignments and also the 

support to get extensions if needed. Moral support was huge!

My child got very sick, resulting in a lot of time spent in hospital, I was able 
to talk to Lisa about how I approach this and she offered great 

reassurance. Having that one on one chat to a tutor on how to approach 
this really helped my anxiety. 

Challenges
I had to study online but there were some instances I just needed that face to 

face time to ask questions and get clarification. While studying online was 
good, sometimes I just needed that extra in person support.

My only option at the moment is to study online, however I do thrive more in a 
face-to-face environment.  The Parents group has been a great way to still feel 

connected to my cohort / lecturers and has given me an opportunity to ask 
questions and understand assignments.  I also found childcare challenging.  
My son has experienced separation anxiety and after a failed attempt at the 

creche, it has been great to bring him along to parent sessions with me. 

17
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What worked well in the sessions?
I love that there are resources there to help entertain my children, as well as an 
opportunity for them to socialise.  I enjoyed the format of the group.  It may be 
helpful to have additional staff that can help with questions during busy times, 

however I found a lot of value in the current set up. 

Group discussions on assignments was very helpful.

How to manage study with a family. Advice on parenting with small children and 
studying. Being able to watch recordings that we would miss in a lecture 

because we weren’t able to attend live due to children. 

Mostly one on one time to discuss assignments with the lecturer. 

What I 
Learned

• Highly driven students.

• Quick to task (time is precious)
• Key to engagement was the academic support – not 

interested in ‘catch-ups’.

• Feel ‘forced’ online and welcomed opportunity to 
come to campus.

• Strong peer-support.

• Learning strategies parents use to help with the 
student-parent balancing act.

• There is a need to provide family-friendly resources 
and support for student-parents on-campus.

19
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Thank you
… especially to the amazing parents 
and children who attended.

Baby “Dottie” 
born week 8, 
Semester 2, 

2023

If interested in learning more, please feel free to 
contact me on either 
lduffy@westernsydneyonline.edu.au or 
lkelleeduffy@gmail.com

21
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Two-Stage Assessment 
Design: Improving Student 
Engagement Through 
“Assessment as a Form of 
Learning” 

Dr Simone Duncan,

Lecturer, School of Biomedical Sciences 

UWA

Presentation in Brief 

1. Unit description and need

2. What is Two Stage Assessment (TSA)

3. Literature with TSA

4. Unit Specific Approach

5. Any questions/feedback/advice (Question Time)

Description of Units

Units: UWA Body Systems I & II (DENT3001/2 & PODI3111/5)

(covers anatomy, physiology, pathology, pharmacology….)

Cohort: First-year postgraduate students in dentistry and podiatry

All individual assessment:

2 x in-semester tests (MCQ and SAQ)

1 x assessment (poster or video)

1 x written final exam (MCQ and SAQ)

They get lots of 

feedback here

However, limited individual and some general cohort feedback 

for remaining assessments = Lost learning and engagement 
opportunity

(Question and answer banks not released to students)
https://www.uwa.edu.au/study/courses/doctor-of-dental-medicine

UO3 The assessment tasks in this unit help me learn!

Student Experience of Learning and Teaching (SELT) Scores 

DENT3002, 2024DENT3001, 2024

How do we improve student engagement with traditional assessment formats (eg MCQ and SAQ)? 

Two Stage Assessment:

Form of assessment combining an individual assessment with a collaborative group-work component. 

Can be delivered both F2F, or online modes

Two-Stage Assessment Process

Group Formation 
(3-4 students)

Group Assessment 
(& Peer Evaluation)

- Summative (0-50%)

Individual Assessment – Summative 
(weighted 50-100% marks) 

AssessmentPre-Assessment

Stage 1 Stage 2

Variety of Design Approaches for Stage 2:

Repeat Entire Assessment

The group can re-solve the entire exam, reinforcing concepts and identifying areas for improvement.

Focus on Challenging Questions

The group can focus on specific challenging questions, deepening understanding and problem-solving skills.

Convert to Multiple-Choice or Ranking Tasks

The group can convert questions to multiple-choice or ranking tasks, promoting consensus-building and critical thinking. 

IFAT cards have been used successfully. 

1 2

3 4

5 6
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DOI: 10.1093/jipm/pmy001

Managing the Transition and Group Dynamics

1

Clear Instructions

Provide clear instructions for 

for the transition between 

individual and group parts.

parts.

2

Structured Process

Maintain a structured process 

process for collecting 

individual exams and forming 

forming groups.

3

Optimal Group Size

O ptim al g roup  size is 3 or 

4 students to  foster 

d iverse perspectives and  

consensus.

4

One Exam Per Group

Distribute only one exam per 

group to encourage 

collaboration and consensus-

building.

Other Considerations 

How are groups formed? Students choose 

or instructor assigns

Weighting of each stage 

Timing allocation

Peer-feedback component 

(factor responses into weighting?)

Successful Implementation Strategies in STEM: 

Communicate Purpose

Clearly explain the rationale for using this exam format to students.

Allocate Time

Ensure the individual part takes up about 2/3 of the total exam time.

Weighting

Weight the individual stage 1 is higher (85-90%) than the stage 2 group component (15-10%).

Prevent Score Decrease

Implement a policy to prevent a student's overall score from decreasing due to the group part.

Students overwhelmingly responded positively to 

the two-stage format

Thematic analysis of TSA forced interactions on FYS 

peer relationship found benefits of meeting, 

socialising and sharing knowledge with peers. 

Evidence of Student Experience

Students highlighted the value of immediate 

feedback and learning from mistakes.

Unique, unit specific application: 

Two-Stage Assessment Process

Group 
Formation

Group Assessment 
(& Peer Evaluation)
- FORMATIVE (0%)

Individual Assessment – Summative 
MCQ and SAQ (100%) 

AssessmentPre-Assessment

Stage 1 Stage 2

Students complete all assessments face-to-face, invigilated on paper.

7 8

9 10

11 12

http://dx.doi.org/10.1093/jipm/pmy001
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Unique, unit specific application: 

Individual Summative + Group Formative (very little published evidence here)

Currently, in depth feedback not provided and student instructed to NOT discuss paper. 

Offers opportunity for immediate formative feedback

Why not summative stage 2?

Give students freedom to focus on questions of their choosing.

Cohort competitive, forming ‘fair’ groups, extra anxiety about ‘performing’, can contribute lots/little

Group work not a ULO

Students will be surveyed post-Test 1 to incorporate improvements for Test 2

Provides a realistic idea of grade results prior to release

Full Disclosure: 

Did anyone detect AI (Gamma) used in this 
presentation? 

I used today's presentation as an 
opportunity to learn a little about what my 
students probably know very well! 

Some parts of this presentation were aided by: 

(Note the faces on the images! Bahahaha)

Thanks to todays hosts @ Notre Dame and 
the Blended Learning CoP ☺

Some useful references:

Lee et al., 2022. Two-stage Examinations in STEM: A Narrative Literature Review. International Journal of Innovation in Science and Mathematics Education, 

30(5), 73-90, DOI:10.30722/IJISME.30.05.005

Rempel, Brian & McGinitie, Elizabeth & Dirks, Maria. (2023). The Influence of Two-Stage Collaborative Testing on Peer Relationships: A Study of First-Year 

University Student The Canadian Journal for the Scholarship of Teaching and Learning. 14. 10.5206/cjsotlrcacea.2023.2.14252. 

SALTISE (Supporting Active Learning & Technological Innovation in Studies of Education) Two Stage Assessment  

https://www.youtube.com/watch?v=93mZ1Tzcep4

(real conversation between academics, sharing of experiences is useful and informative)

13 14
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Enhancing student engagement : 

integrating Padlet, H5P & collaborative groupwork

Presented by Martie Riemer

Unit Co-ordinator & Academic Teacher

Business units : Accounting, Management, Effective Communications  
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Presentation Resources accessible via QR Code

ACCESS VIA QR CODE & SCROLL DOWN

Example Padlet Poll

Useful links
• What is Padlet
• What is H5P
• Quality Indicator for Learning and 

Teaching (QILT) report

Some new Padlet Features
• How to download QR code
• How tO create poll on Padlet
• Transforming Padlet wall into a slide show
• Using breakout links
• Scheduling a future date on Padlet
• Recovering a deleted Padlet
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Is student engagement a real problem?

Discussions with fellow colleagues both at ECU & ECC

    “It is wishful thinking to believe student will do pre-class activities”

    “It’s like pulling teeth today- no student discussions!”

https://www.istockphoto.com/photo/large-group-of-bored-students-at-lecture-hall-gm1136569008-302738083
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Quality Indicator for Learning and Teaching

https://qilt.edu.au/surveys/student-experience-survey-(ses)#latest

Annual QILT Survey provides shocking insights into Student Engagement 
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Quality Indicator for Learning and Teaching

https://qilt.edu.au/surveys/student-experience-survey-(ses)#latest

Learner Engagement !!! 

Covid 

How was engagement 
measured?
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Learner Engagement “defined” by QILT Survey

https://qilt.edu.au/surveys/student-experience-survey-(ses)

In the classroom

Engage to complete pre-class activities

Internationals
Language barrier, 
confidence

Classroom layout
Group activities
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Padlet & H5P  to enhance engagement

https://h5p.org/content-types-and-applications

Free, user friendly tool that allows anyone to develop interactive 
online content and activities, without needing coding knowledge
 H5p plugin compatible with WordPress, Moodle, Canvas, Black 
Board and many other LMS
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PADLET: Digital Whiteboard
Sense of belonging – Welcome Activity

Information : 
• About level of prior experience
• Base additional tutorial scenario questions on student interest
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PADLET: Digital Whiteboard – 
Sense of belonging – Welcome Activity
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Using H5P Activities: Encourage Pre-class activities 

“While you wait for class activities” based on pre-class work / revise prior week’s work
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PADLET:   activate prior knowledge, encourage pre-
class activity completion & in-class discussion



edithcowancollege.edu.au navitas.com

PADLET: In-class group collaboration & discussion

Group activity

1. Think individually
2. Pair & discuss in groups
3. Share group thoughts
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H5P Activities:    Group study & complete cross word puzzle
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Padlet Polls and ease of accessibility
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Concluding Thoughts 
Padlet & H5P Activities 

Activities appear to be driving positive student behavior 

• Punctuality has improved  :  student arrive to complete “while you wait 
               activities:

• Improved completion of pre-class activities : to complete the “while you 
              wait activities” & see link to in-class content

• Noisy classroom : increased discussions, participation & sharing

   
• Happy Classroom : plenty of smiles &  groups of friends forming                
                                            



Application Of UDL
to an Aviation Unit

Reflections from the Lecturer
Murray Terwey



Background



The Driver for Universal Design in SCA2116

(Adapted from Delves, Terwey and Ellyard, 2024)

ECU’s Educational Experience Plan 2022-2026

Objective13.6: Adhere to Universal Design principles in 

100% of units to improve learning outcomes for all 

students, including students with disabilities



DIAGNOSE

MICRO-CREDENTIAL: 
Universal Design for Learning
 – Inclusive Curriculum

➢Unit UDL Survey Tool

(Adapted from Delves, Terwey and Ellyard, 2024)



Universal Design for Learning in Practice

Checkpoint 3.3

Checkpoint 7.1

Checkpoint 5.2

“Current media tools provide a more flexible and accessible toolkit …successfully 
articulate what they know.”

“Offering learners choices can develop self-determination, pride in 
accomplishment, and … feel connected to their learning.”

“Successful transformation of information into useable knowledge… selection 
and manipulation of information … it can be better summarized, categorized, 
prioritized, contextualized and remembered.”

Use multiple tools for construction and composition

Optimise individual choice and autonomy

Guide information processing and visualisation

https://udlguidelines.cast.org/

https://udlguidelines.cast.org/ (Adapted from Delves, Terwey and Ellyard, 2024)



Universal Design for Learning in Practice

ASSESSMENT RE-DESIGN

Organise Aviation Legislation into a digital 
platform of their own choosing.

Showcase (via video) using their Digital 
Index to find information to 
address authentic scenarios faced by the 
Aviation Profession.

“DIGITAL INDEX”

1

2

DESIGN
A SOLUTION

Checkpoint 3.3

Checkpoint 7.1

Checkpoint 7.1

Checkpoint 5.2

(Adapted from Delves, Terwey and Ellyard, 2024)



Unit Assessment Design

• There were 4 groups of assessments in the unit:

o4 progress tests (30% weighting)

oA report (30% weighting)

oCreation of the Digital Index (20% weighting)

oA video demonstrating the application of the Digital Index to a 
scenario (20% weighting)



• There were 2 workshops for the Digital Index:
oIn week 2 students were briefed on the digital index

▪ This was recorded an uploaded to Canvas

▪ The students were asked to evaluate a platform.

▪ Then choose one they might like to use.

▪ They were asked to reflect on why they chose that platform

▪ Feedback was given on evaluation and choice.

oA week 7 workshop on how to present a PowerPoint by video

▪ Students were asked to create a Presentation using Panopto

▪ This workshop was recorded and upload to Canvas.

▪ Feedback was given on presentation.

Scaffolding to Assessment



Student 
Feedback



Average Responses - 0 not likely – 10 Likely

I found the Digital Index to be an interesting 
project.

I found the Digital Index helped me learn the 
content of this unit.

I would prefer the Digital Index assessment instead 
of the End of Semester Exam.

I knew what was expected of me to complete 
the Digital Index.



Likes and Dislikes

What the students like about the assessment:
• thought it helped them research and learn the topic.

• liked the high use of digital technology.

•  like that it was something different.

•  thought it fairer (most likely because they had a 
choice of platforms)

What students didn’t like about the Assessment:
• would like more instructions or direction.

• were uncomfortable making a video

• thought it wasn’t practical enough

• thought it was hard work



Additional  
Points of 
Interest

3 students were 
found guilty of 
academic 
misconduct in report 
assessment
• Due to falsified resources, 

most likely from 
misunderstanding the 
limitation of AI.

More resources will 
be put into ethical 
use of AI in 2025

No academic 
misconduct was 
detected in the 

Digital Index 
assessment.

Overall grades and 
participation rates 

were similar to pre–
Digital Index



Conclusions

This Photo by Unknown Author is licensed under CC BY-SA

• The vast majority of students enjoyed doing the digital index 
and found it interesting.

• The students generally agreed that the Digital Index helped 
them learn the subject matter. 

• The students would like more instruction and feed back on 
the Digital platform creation.

• The vast majority of students prefer this type of assessment 
to the End of Semester Test.

• The Digital Index was successful:

• Will stay with the digital index and look for improvements



Improvements

• Redo the reflection tool now that we have UDL 3.0

• Have a staged approach to all assessments which may:

o Turn current formative tutorials into summative

o Increase incentive for engagement and feedback to students

o Reduce likelihood of academic misconduct as the process will 
be assessed as well as the artefact

o Increase opportunity to collect artefacts for a programmatic 
assessment portfolio



Microsoft Stock 



Shift to 
Assessment 
of Process 

not Product

Current Future

(Fink, 2013)

Cogniti as an Educative Assessment Tool



SCA1125

SCA3450ENS3216SCA3200

ENS2170SCA3612SCA3100

SCA2100SCA2224SCA2212

SCA2101 ENS2159 SCA2116

SCA1300MAT1108

Assessment
Panel

Artifacts Gathered Artifacts Gathered

SCP1132

SCA2120

ENS1154SCA1229

Mandatory Pass

Mandatory Pass

Assessment
Panel

Assessment
Panel

Assessment
Panel

Assessment
Panel

Assessment
Panel

Artifacts Gathered

Artifacts GatheredArtifacts Gathered

Year 1

Year 2

Year 3

Artifacts Gathered Artifacts Gathered

Artifacts Gathered Artifacts Gathered

Artifacts Gathered Artifacts Gathered

Bachelor of Aviation Programmatic Assessment Schematic 

Replace URC

Replace URC

Replace URC

Replace URC

Replace URC

Replace URC

SCA1117

Artifacts Gathered

ELECTIVE

Mandatory Pass

ELECTIVE

Mandatory Pass

ELECTIVE

Mandatory Pass

ELECTIVE

Mandatory Pass

Progression Step 1 
CLO 1-6

Introduced

Progression Step 2 
CLO 1-6

Consolidated

Progression Step 3 
CLO 1-6

Demonstrated

Progression Step 2
CLO 1-6 Consolidated

Artefacts gathered in series (i.e. evidence from each unit is 
collected in a portfolio, with the evidence from a group of 

units curated and evaluated in a portfolio review process.)
Students may fail some units but must have passed all CLO 

artefacts at development level to pass through this gate. 
Failed units will need to be repeated

Progression Step 1
CLO 1-6 Introduced

Artefacts gathered in series (i.e. evidence from each unit is 
collected in a portfolio, with the evidence from a group of units 

curated and evaluated in a portfolio review process.)
Students may fail some units and CLO artefacts and pass this 

gate, but failed units will have to be repeated

Progression Step 3
CLO 1-6 Demonstrated 

Artefact gathered in series (i.e. evidence from each unit is 
collected in a portfolio, with the evidence from a group of units 

curated and evaluated in a portfolio review process.)
Students must pass all units and all CLO artefacts at 

Completion Level to Graduate



Thank you for 
Listening
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Teaching ‘error' in medical 
laboratory sciences using 
instrumentation to promote student 
engagement

Dr Padraig Strappe

Senior Lecturer, 

Medical Laboratory Sciences

Curtin Medical School



Journey of a Blood Sample



Rational

• Example of how an industry highlighted gap in graduate 
knowledge can be solved by guidance from industry and engaging 
students in a simulated workplace environment.

• I asked FHS to review our clinical Biochemistry Curriculum

• Feedback Revealed how placement students and new graduates sometimes lacked 
a good knowledge of quality control and errors associated with sample analysis

• Review of how we teach quality control and error analysis



Stakeholder Map

MLS Student

University

Teaching and Technical
Staff

Accreditation Body

Australian Institute of Medical and
Clinical Scientists

Employer

Public / Private Laboratories



Designing a workplace environment

WE COULD JUST 
GO BACK TO THE 
LECTURE NOTES

EMPHASIZE KEY 
POINTS AND 

ASSESS

HOW COULD WE 
UTILIZE THE 

SIMULATION LAB 
AND EQUIPMENT

RECREATE A 
TYPICAL WORK 
ENVIRONMENT 
AND PRESSURE 

POINTS FOR 
ERROR



Specimen Handling and Checking



□ Check patient details on form and specimen matches:

□ Unit number – Note: UMRN does NOT match.

□ Surname, Given name.

□ Date of birth

□ Gender

□ Date of collection

□ Time of collection

□ Doctors signature

□ Patients signature

□ Aliquot specimen into a labelled white Cobas cup (label should include 
3 points of identification – name, DOB and UMRN)

□ Place specimen into appropriate sample rack – grey rack

□ Program specimen sample

□ Orders>Sample>Fill in Patient ID, Name and Order ID>Change 
Sample type to Serum>Enter position (first box for rack number, 
second box for position number)>Select test of 
interests>Save>Start.

Proficiency Assessment:  Pre-Analytical Error



Test Request 
Form

Spot the Error



Proficiency Assessment Marked by Invigilator



Summary
• Exemplar in working with Industry to 

develop a simulated workplace 
environment 

• Successfully created an engaging 
proficiency assessment enhancing 
student learning in types of analytical 
error

• Students who then went on placement, 
felt more confident in a busy diagnostic 
laboratory , we exposed them to an 
“Autoanalyser with Training Wheels”



In the Waiting Line for Ultra Transition: How to 

Innovate your Blackboard Original Courses

Michelle Katavatis

University of Notre Dame Australia



Acknowledgement of Country

We acknowledge and pay our respects to the First 

Peoples, traditional custodians of the lands and 

waterways and thank them for their continued 

hospitality. We acknowledge and celebrate the 

continuation of a living culture that has a unique role 

in every region of Australia. We acknowledge Elders, 

past and present, as well as our emerging leaders of 

tomorrow and thank them for their wisdom and 

guidance as we gather from different places to 

share, collaborate, and learn together.
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Kaya!
Michelle Katavatis

Head of Innovation & Design

University of Notre Dame Australia

Michelle.Katavatis@nd.edu.au



The Innovation & Design Team

 Pro Vice Chancellor Education portfolio 

 Central team with embedded liaisons in faculty and departments 

driving more personalised need and professional development  

 Includes Learning Designers, Educational Designers and a Digital 

Learning Advisor 

 In brief is responsible for learning & teaching technology 

ecosystem and digital pedagogy and innovation



Our location

Our campuses extend from the:

• West Coast of Australia in historic Fremantle

• North-West town of Broome, 

• The heart of Sydney

• Along with eight clinical schools in regional New 

South Wales and Victoria.

• Video introducing the University of Notre Dame 

Australia



Understanding Us



Understanding Us

• Our Catholic identity is integral to who we are, but we’re open to all 

beliefs and views

• Blackboard has been our LMS of choice since 2011

• Approximately 3000 courses delivered through Blackboard yearly

• Currently 11,914 active users accessing over 150,000 page views per 

day on average



Current State

• Recently signed a further 5-year commitment

• UBN active 

• All original courses only 

• Transition plan to Ultra in DRAFT with an anticipated go-live date 

early 2025



Our Ultra ‘Move’ Plan

• Core mission

• Project term/timelines

• Resourcing/investment 

• Adoption support for academics 



In the waiting line – so what happens to 

the courses waiting to be transitioned to 

Ultra?



The Rollout of the Blackboard 

Course Site Template

The Blackboard Course Site Template, a foundational structure for all 

courses, is a critical element in the student learning journey no matter what 

delivery mode. 

Currently in pilot phase in over 300 courses and due for university wide 

rollout in 2025

But why is it important particularly on our journey to Ultra?



Template 

Features

Key features of the new 

template designed to 

enhance engagement

1
 Tailored Faculty/School-specific templates address 

unique needs 

2
 Interface revamp that enhances aesthetics and 

functionality, elevating user experience and 

engagement 

3
 Includes 3 key feature – a Homepage Hub, Academic 

Support area and Pastoral Care area

4  Encourages academic digital upskilling 



The Homepage Hub



Academic Support



Pastoral Care



Faculty 

Training and 

Support

How is the template 

adoption being 

supported?

1  Group training and adoption sessions

2  Leadership support, communication and drive

3
 Through support materials provided on our Digital 

Asset Toolkit 

4  Engagement and uplift of champions 



The Digital Asset 

Toolkit 



It is terrific, my 

students love it – can 

you apply it to all my 

courses?

Academic 

Feedback



It has changed my 

perception of 

Blackboard and the 

possibilities

Academic 

Feedback



It is user friendly, and I 

know where to find 

everything. Can I have 

every course like this?

Student Feedback



Is this even 

Blackboard?!
Student Feedback





Dr Rina Wong (Fu)

Fostering Collaborative & 
Creative Thinkers in Medical 
Science through Role 
Modelling and Scaffolded 
Assessment

School of Medical & Health Sciences, Joondalup, Edith Cowan University
Curtin Medical School, Curtin Health Innovation Research Institute (CHIRI)

Blended Learning Community 2024 – Notre Dame University



Science

Objective

social 
interactionsCreative

Dr Rina Blended Learning Community



3-Step Assessment
real-world case investigation 

1. Diagnosis 

Examine laboratory findings
history, cell morphology, 
research, agree on a diagnosis 
with partner, 5 attempts 
Provide Feedback per attempt 
(5 marks)

2. One Page Report

Distill information
Choice of information source
Write succinctly
Graded & provided with 
written feedback.
Students amend & resubmit 
report.
Serves as bonus study notes
(8 marks)

3. Oral Presentation

Freedom of style 
(formal/prop)
Encouraged to engage the 
class
8 - 10 mins presentation
(12 marks) 

Dr Rina Blended Learning Community



Multimodal Pedagogical 
Approach 
In addition to ppt, whiteboard, traditional modes...

• Music - original science songs
• Props - plushies cells, microbes, antibody
• Clay - students make RBCs
• Hand-made ‘authentic’ giant blood cells 
• Embed my research & outreach (triangulation) 
• Short films, Stop motion & Animation
• Gamification 

Role Modeling

Dr Rina Blended Learning Community



Multimodal Engagement
Role Modeling

#spirit of microtoons #abc radio microtoons

IN C L US IV IT Y

A P P L I ED  K N OW LE D GE

C O MMU NI TY  # D r Ri n a

#I n s p ir i n g Au s t r al ia

Na t io n a l  S ci e n c e  W e e k

4 LI FE S K IL L S  C LI EN T  Tr ai n e e -S c ie n t is t  

S TUD ENTS  

IN C L US IV E  L A UN C H  EV EN T  2 02 3

Dr Rina Blended Learning Community



MicroToons used by educators
the annotated cartoon 

makes complex science accessible. 

:
“biology teaching with the use of cartoons based on a 

constructivist learning approach significantly 
enhances retention test scores compared to the 

traditional method.” Aslan et al (2021)

“My daughter loves MicroToons, she couldn’t believe 
my lecturer created it. She said she has watched it 3 

times at school (Beechboro) as part of health ed.” 

(micro student 2023, 
in-person communication May 2024).

Dr Rina Blended Learning Community



Assignment outcome

Students’ work [Creative Thinkers made here]
Dr Rina Blended Learning Community



Student Feedback

Micro student 2020 
2024, 4 years later 

‘the diversity and the breadth of content delivery 
styles was genuinely unbelievable. You catered for 
everybody and their styles of learning in one way shape 
or form, everybody was connected to the content.” 

“Absolutely remarkable and inspiring. 
As a student teacher I was inspired by the dynamic of 
how you taught that unit. It’s was f**king awesome Rina”

Dr Rina Blended Learning Community



“With my ADHD and anxiety about presentations, 
ever since I did that assignment in your unit, I 
remember how confident I felt, and now I can 

cope doing presentations in other units.” 

(Former student 2022, 
in-person communication May 2024). 

Dr Rina Blended Learning Community



Conclusion
Fostering creativity made the subject matter highly engaging, with 

enhanced knowledge retention. 

Hence, as teachers in the tertiary setting, 

we need not shy away as role models for our students to also become 

passionate learners of our subject. 

Dr Rina Blended Learning Community
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Joanne Castelli, Ifeoluwa MacKenzie, Stephanie Vialle, Tommy Woodward, Alexandra Yeung and Chen Zheng
 
BLENDED LEARNING 31 OCTOBER 2024   

Using SRES and other 
strategies to promote 

belonging and connection



FIRST NATIONS ACKNOWLEDGEMENT
We would like to acknowledge and pay respect to the traditional 
owners of the lands on which we meet, and where Curtin University 
is situated, the Whadjuk people of the Noongar nation. 

We also pay respect to people from all cultures wherever we work 
and study that contribute to a vibrant and strong community of 
learners.



• The need to belong is a fundamental motivation for humans, and 
influences behaviour, cognition, and emotion (Baumeister & 
Leary, 2017). 

• A "positive university" uses strategies to enhance well-being, 
resilience, and personal development among students, faculty, 
and staff (Oades et al. 2014).

• A sense of belonging and connection can have positive impacts 
on wellbeing, student transition and retention and academic 
outcomes (Wilson & Morieson, 2022).

• Ensuring student safety and wellbeing is one of the priorities of 
the Australian Universities Accord 2024.

Belonging and connection



• It’s also important for staff to feel a sense of belonging and 
connection and that they are supported by the university. 

• Challenges to the wellbeing of both students and staff are 
exacerbated in predominantly online units and in units with 
large cohorts. 

• For staff there can be a lack of connection with students, often 
coupled with a lack of feeling supported in the teaching and 
administration of large units. 

• The prevalence of online learning has meant the use of 
technologies to provide online “pedagogies of care” has 
become even more important (Burke & Larmar, 2021). 

Belonging and connection



• The Student Relationship Engagement 
System, or SRES, is an online tool that can be 
used to facilitate personalised engagement 
through features such as “getting-to-know-
you” and “pulse checks”. 

• Through surveys and focus groups, we expect 
to assess the features of SRES that have the 
most impact on the promotion of inclusion, 
connection, belonging and wellbeing for both 
students and staff. 

Strategies for belonging

https://www.freepik.com

Data input Data output
Table/Lists



Undergraduate Chemistry

• Getting to know you (1st year)
• Attendance (1st year)
• Personalised emails (students and staff)
• Marking – poster presentation, peer-

assessment, reports, lab notebooks

Attendance

Personalised emails

Poster marking



STEM International Experiences Unit

• Games
• Social events 
• Cultural events
• Group work
• SRES Getting to Know You



The Research

St
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Study

Behavioural 
construct
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sStudent engagement

Perceptions of 
belonging

Perceptions of 
belonging

St
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f

Features of SRES used 
and other methods

Cognitive 
engagement

Paper

Online

• Mixed-method study
• Diverse units
• Cross-disciplinary

Emotional 
construct

Self-efficacy Participation Attitudes



We will also gather information about other 
tools, strategies and pedagogies that:

• Promote belonging and connection

• Are effective for positive student and staff 
engagement and support, and 

• Have the potential to alleviate staff workload 
and stress and enhance work efficiency.  

Strategies for belonging

https://www.freepik.com



The Data – Students 

https://www.freepik.com

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Unit coordinator/Teaching staff notice when I am good at something

Most teaching staff are interested in me

The teaching staff know I can do good work

The unit coordinator/teaching staff give me positive or encouraging…

There's at least one staff member that I can talk to if I have a problem

I would feel comfortable asking the unit coordinator/teaching staff for…

When I interact with the teaching staff in this class, I feel they care about…

Students in the unit help each other to succeed

 I am treated with as much respect as other students

I have a good relationship with other students in the unit

I can really be myself in classes (e.g., lectures, labs, tutorials, seminars etc)

Strongly agree Agree Neither agree nor disagree Disagree Strongly Disagree



The Data – Students 
Please describe why the personalised emails 
were helpful/unhelpful.

What did the unit coordinator/teaching staff do 
to make you feel like you belonged in the unit?

“The teaching staff frequently check on the 
progression and understanding of students 
throughout class work. This interaction 
familiarises the students with the teaching staff, 
creating a sense of belonging”

Reminders

Connection

Content

“Showed that the unit coordinator cared about 
us and that they pay attention to the students 
directly”. 



The Data – Staff 

0%

10%

20%

30%

40%

50%

60%

70%

SRES makes it
easier for me to

communicate with
students

SRES helps me
build a

relationship with
my students

SRES helps me
support my

students

SRES helps me
identify students

at risk

SRES helps me to
communicate with

staff teaching or
marking in my unit

%
 R

es
po

ns
es

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree

23.81%

14.29%

38.10%

14.29%

0.00%
9.52%

Cohort Size 

 1- 50

51-100

101-200

201-500

501-999

1000+

“The features allow me to reach out to all students, while tailoring the personalised email 
depending on individual situations”



The Data – Staff 

0% 20% 40% 60% 80% 100%

Getting to know you survey

Pulse check

Student taken attendance

Staff taken attendance

Oreintation attendance

General communication…

 Live marking of assessments

Assessment communicat ion…

Portals

File Submission

Peer and sel f review

Features of SRES used by staff

I use this feature I don't use it, but I would like to use this feature I don't use this feature

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Getting to know you survey

Pulse check

Student taken attendance

Staff taken attendance

Oreintation attendance

General communication emails

 Live marking of assessments

Assessment communicat ion emails

Portals

File Submission

Peer and sel f review

Behaviours each SRES feature you utilise promotes

None Belonging Connection Inclusivity Wellbeing Student Participation

“Assessment communication email is used to encourage 
student to seek more feedback after an assessment is 
completed, depending on their performance”

“We have a highly variable cohort, so the survey 
allows us to gain useful context on individual students 
that we can be mindful of (e.g. anything about 
themselves they'd like us to be aware of)” 



• Focus groups with staff and students modelled on a 
semi-structured interview approach (Adeoye-
Olatunde & Olenik, 2021). 

• Quantitative analysis of student attendance, 
performance, retention and progression data, as 
indicators of student engagement, sense of belonging 
and feelings of self-efficacy (Kahu & Nelson, 2018).

• Continuing to Phase 2 of our research study, starting 
with modifying the current survey for wider 
distribution.

What’s next?

https://www.freepik.com



Thank you
Make tomorrow better.
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Edith Cowan University
Centre for Learning and Teaching

Want to be part of our Blended 
Learning Community?

Join us for our next event and forward this to other colleagues at 
ECU and any of Perth’s based Uni’s who may want to join the BLC

 y.al-abdeli@ecu.edu.au or e.leitner1@ecu.edu.au

Co-coordinators, BLC

Acknowledgements: Thank you to our presenters for consenting to share their slides which reflect their own experiences and personal opinions.

Access: Summary notes (slides) of earlier BLC activities:

https://intranet.ecu.edu.au/learning/academic-development/learning-communities/blended-learning-community
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